Model Organizer and Scoring Guide

Teacher Resource

Resource Overview

This document is designed to help teachers support and assess students as they com-
plete the unit’s deconstructed DBQ organizer. It breaks down each section of the orga-
nizer and provides model responses and examples to guide instruction.

Pair this resource with the Teacher Resource document for additional background on
each primary source in the DBQ set. For guidance on teaching the necessary skills,
refer to the mini-lesson slide deck.

Question: How successful was Reconstruction in addressing the challenges of rebuild-
ing the nation and ensuring equal rights for African Americans?

Breakdown: Answers will vary. A sample response is provided.

Example: How well did Reconstruction fix the problems caused by the Civil War and give Afri-
can Americans equal rights?

Graphic Organizer: Answers will vary based on thesis.
Thesis: Answers will vary. Sample responses are provided.
Examples:

1. Reconstruction was somewhat successful because it passed powerful laws like the
Thirteenth, Fourteenth, and Fifteenth Amendments to promote equality, but it also
faced serious opposition that limited real change, especially in the South.

2. Reconstruction was successful in writing laws that gave African Americans freedom
and rights, but many people and leaders still found ways to block those rights,
especially in the South.

3. Reconstruction was not very successful because even though slavery ended and
citizenship was promised, African Americans were still denied equal treatment and
protection.

4. Reconstruction made some progress, like opening schools and passing new laws,
but racism and resistance from leaders like President Johnson stopped true
equality from happening.

5. Although the Freedmen’s Bureau and new amendments tried to help African Ameri-
cans, Reconstruction failed to fully protect their rights or change attitudes in society.
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6.

Reconstruction was a step forward because it ended slavery and gave African
Americans the right to vote, but it didn’t solve the bigger problems of racism and
unequal treatment.

“VIEW”ing the Documents: Answers will vary. Sample responses are provided.

Sample Grouping:

Group 1: Legal Protections and Efforts Toward Equality (Successes)

Document A — Thirteenth Amendment (1865)
Ended slavery throughout the U.S., which was a major step toward freedom.

Document B — Fourteenth Amendment (1868)
Gave citizenship and equal protection to anyone born in the U.S,, including
formerly enslaved people.

Document C - Fifteenth Amendment (1870)
Gave Black men the right to vote, helping them participate in government.

Document E — Uncle Sam’s Thanksgiving Dinner (1869)
Showed a hopeful vision of an inclusive America where all races and backgrounds
were welcomed equally.

Document G — Classrooms for Black Children (1866)
Shows efforts to educate Black children.

Group 2: Resistance and Limitations (Failures or Incomplete Success)

Document D — The Freedmen’s Bureau! (1866)
A racist poster mocking the Freedmen’s Bureau and portraying Black Americans as
lazy. It reflected efforts to turn white voters against Reconstruction.

Document F — President Johnson’s Veto Message (1866)
Argued that African Americans weren’t ready for citizenship and equal rights,
showing resistance from the president to Reconstruction laws.

VIEW Examples:

Document A: The Thirteenth Amendment (1865)

Voice: Congress and the states, through the U.S. Constitution.
Intent: To end slavery in all parts of the United States.

Environment: Passed right after the Civil War ended, when the country needed to
rebuild and deal with the issue of slavery.

Who: All people in the U.S., especially formerly enslaved African Americans.
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Document B: The Fourteenth Amendment (1868)

Voice: Congress and the states, again through the Constitution.

Intent: To make sure African Americans were recognized as full citizens with equal
rights.

Environment: Passed as Southern states passed “Black Codes” to limit the rights of
African Americans.

Who: African Americans and anyone born in the U.S.

Document C: The Fifteenth Amendment (1870)

Voice: Congress and the states, again through the Constitution.
Intent: To give Black men the right to vote.

Environment: Passed after African American men began voting and participating
in politics during Reconstruction.

Who: Black men and other formerly enslaved people.

Document D: The Freedmen’s Bureau! Poster (1866)

Voice: Opponents of Congressional Reconstruction.

Intent: To turn white voters against the Freedmen’s Bureau and equal rights for
Black Americans.

Environment: A time of strong political division over how to handle freedom and
the question of race relations after the Civil War.

Who: White voters in Pennsylvania and the general public.

Document E: Classrooms for Black Children (1866)

Voice: Likely created by someone supporting education for Black Americans.

Intent: To show the efforts being made to teach African American children after
slavery.

Environment: During Reconstruction, when schools for Black children were being
established—often run by Northern teachers.

Who: Freed Black children along with white teachers, likely from the North.

Document F: President Johnson’s Veto Message (1866)

Voice: President Andrew Johnson.

Intent: To argue that African Americans weren’t ready for full citizenship and to
stop Congress from passing the Civil Rights Act of 1866.
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¢ Environment: A time when Congress was trying to pass laws to protect Black rights
and Johnson was trying to stop them.

® Who: Congress, African Americans, and the American public.
Document G: Uncle Sam’s Thanksgiving Dinner (1869)

e Voice: Thomas Nast, a political cartoonist and supporter of Congressional
Republicans.

¢ Intent: To celebrate a vision of equality and inclusion in America after the Civil War.

¢ Environment: Near the end of Reconstruction, when people debated what kind of
country America should become.

e Who: Readers of Harper’s Weekly, a publication read across the nation.
Providing Evidence: Answers will vary. Sample responses are provided.
Group 1: Legal Protections and Efforts Toward Equality (Docs A and G)

e Document A: The Thirteenth Amendment (1865)

o VIEW Sentence: In 1865, Congress passed the Thirteenth Amendment to legally
abolish slavery in the United States.

o Quote/Detail: “Neither slavery nor involuntary servitude... shall exist within the
United States.”

o Connection to Thesis: This powerful law showed that Reconstruction aimed to
promote equality by ending slavery, a major step toward freedom for African
Americans.

o Historical Context: After the Civil War, the federal government began
Reconstruction to reunite the country and address the status of formerly
enslaved people.

¢ Document G: Uncle Sam’s Thanksgiving Dinner (1869)

o VIEW Sentence: In 1869, Thomas Nast created a political cartoon that imagined
an inclusive America where people of all races and backgrounds could
participate equally at Thanksgiving dinner.

o Quote/Detail: The banner at the bottom reads: “Come One, Come All, Free and
Equal”

o Connection to Thesis: The image reflects how some Americans hoped
Reconstruction could help build a more equal society.

o Historical Context: This cartoon was published in the middle of Reconstruc-
tion, when debates occurred over how to implement Reconstruction policies.
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Group 2: Resistance and Limitations (Docs D and F)
e Document D: The Freedmen’s Bureau! Poster (1866)

o VIEW Sentence: In 1866, opponents of Reconstruction used racist political
posters to turn white voters against the Freedmen’s Bureau and equal rights for
African Americans.

o Quote/Detail: The bureau is mocked as being supported by “Rum, Gin,
Whiskey” and “White Women,” suggesting it encourages laziness and
immorality.

o Connection to Thesis: This image shows how racist attitudes and propaganda
limited Reconstruction’s success, especially in the South.

o Historical Context: Many white Southerners resisted efforts to help formerly
enslaved people, and racist campaigns like this one helped elect leaders who
opposed equality.

¢ Document F: President Johnson’s Veto Message (1866)

o VIEW Sentence: President Andrew Johnson vetoed the Civil Rights Act, arguing
that African Americans weren’t ready for full citizenship.

o Quote/Detail: “..a race of people who... have not yet been lifted up from
slavery.”

o Connection to Thesis: Johnson’s opposition represents a major obstacle to
Reconstruction, weakening efforts to protect African Americans’ rights.

o Historical Context: Johnson, a Southern Democrat who became president after
Lincoln’s assassination, clashed with Congress and tried to block laws meant to
help freed people.

Scoring Guides
1-point Rubric

Evidence of Proficiency Suggestions for Improvement

Claim
Clearly and directly
answers the question
with a strong,
defensible claim.

Line of Reasoning
Provides a clear,
logical structure that
outlines key points.
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Document Analysis
Clearly identifies
the author, purpose,
historical context,
and/or audience
for at least three
documents. Provides
insightful analysis
of the document’s
significance.

Context
Provides accurate
and appropriate
historical context
that explains the
significance of the
source and relates it
to the time period.

Document Grouping
Groups documents
in a thoughtful and
effective way that

strengthens the
argument.

Use of Evidence
Effectively integrates
relevant evidence
from documents to
support the claim.
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Use of Specific
Details and
Quotations

Specific details

and well-chosen
quotations are
effectively used to
support claims.

Clarity &
Organization
Thesis is clearly
written, well-
organized, and easy
to understand.

Mechanics &
Grammar
Free of errorsin
grammar, spelling,
and punctuation.

Scoring Matrix
Criteria 4 - Advanced 3 - Proficient 2 - Developing 1- Beginning
Claim Clearly and Answers the Partially Does not
directly answers | question with a addresses the address the
the question defensible claim. | question with a question or

with a strong,

defensible claim.

weak or unclear

lacks a claim.

claim.
Line of Provides a clear, Establishes a Attempts aline Does not
Reasoning logical structure | reasonableline | of reasoning but establish a
that outlines key of reasoning lacks clarity or logical line of
points. with some coherence. reasoning.
organization.
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Document Clearly ident- Identifies the Attempts to Provides minimal
Analysis fies the author, | author, purpose, analyze three or incorrect
purpose, histori- context, and documents analysis of the
cal context, and/ audience for but misses key documents.
or audience for at least three aspects of VIEW | Missing multiple
at least three documents, (e.g.,unclear components of
documents. but some context or VIEW.
Provides insight- explanations purpose).
ful analysis of may lack depth.
the document’s
significance.
Context Provides Context provided Context Context is
accurate and is mostly clear attempts to confusing,
appropriate and accurate, but explain missing, or
historical may lack depth significance incorrect,
context that or connectionto | and connection showing little
explains the the thesis. to time period | understanding of
significance of but are unclear, the documents
the source and too general,or | and time period.
relates it to the containinac-
time period. curacies.
Document Groups Groups Groups Does not group
Grouping documentsina documentsina documents, but documents or

thoughtful and

logical way that

the connections

groups themiin

effective way supports the may be weak or | away that does
that strengthens argument. unclear. not support the
the argument. argument.
Use of Evidence Effectively Uses relevant Uses limited Does not use
integrates evidence to or somewhat evidence or
relevant suport the claim. relevant evidence is
evidence from evidence. unrelated.
documents to
support the
claim.
BILL / RIGHTS

INSTITUTE




Use of Specific | Specific details | Specific details Few specific Lacks specific
Details and and well-chosen | and quotations details or evidence or
Quotations quotations are used but may | quotations are relies on vague

are effectively be somewhat included, and references to
used to general or those that may documents.
support claims. not fully not be well-
Quotations contextualized. | chosen or clearly
are smoothly connected.
integrated
and properly
contextualized.
Clarity & Thesis is clearly Thesis is Thesis lacks Thesis is unclear
Organization written, well- organized and clarity or has and lacks
organized, mostly clear. organization organization.
and easy to issues.
understand.
Mechanics & Free of errors Minor errors that Noticeable Frequent errors
Grammar in grammar, do notinterfere | errorsthat may that make the
spelling, and with meaning. distract from thesis difficult to
punctuation. meaning. understand.
Total Score: / 36
Comments:
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